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ActiveLearningRevisitedandRevived

KenIKEDA

Foralongtime,Ihavederidedthenotionofactivelearningasabuzzwordwithalotof

skepticism,aconceptwithoutsubstanceandmerit.Thispastyear,however,I・vebeenper-

suadedtoprobewhatconstitutesactivelearningandthefeasibilitytobringitintobeing.

Twodiversegroupshavedrivenmymotivationtofindoutanddisseminatemyunderstand-

ing.OnewasaclassofsecondaryschoolJapaneseteachersofEnglishwhowereenrolledin

ateachinglicenserenewalcourseheldatOtsumaandregisteredtotakeamoduleItaughton

extendingstudents・motivationonthe11thofAugust.Theotherhasbeenmylearners,

namelythroughanAcademicEnglish1coursewhichisaimedat1styearstudentsthat

I・vetaughtthispastyear,theresultswhichIreportedonataforumheldbymyresearchSIG

atthe2019JALTInternationalConferenceheldinNagoya（Ikeda2019）.

Thesearchforunderstandingwhatactivelearningisandhowitisimplementedhas

beenanodysseyofsorts.Manyoftheteacherswhowereenrolledinmylicenserenewal

coursewrotetheirconcernsabouthowtoimplementactivelearning,whichhasbeenim-

posedbyJapan・sMinistryofEducation,Culture,Sports,ScienceandTechnology（MEXT）

sincetheinceptionofthisteachingorientationin2006（Tahira,2012）.

Twoyearsago,MEXTdroppedtheslogan・activelearning・,substitutingitwith主体的・

対話的で深い学び,whichseemsmostfrequentlytranslatedas・proactive,interactive,deep

learning・（2017）.AJapaneseprofessorwhohasservedonEnglisheducationadvisoryboards

informedmethatMEXThasnoaccuratedefinitionofactivelearning.Hewenttoexplain

that・activelearninghasmanydefinitionsandMEXTdidnotwanttoconfusepeopleand

alsousethe（term）withmanydifferentdefinitions・（Hattori,26June2019,personalcommu-

nication）.

ItisworthtakingacloserscrutinyofthethreetermsMEXTusestoexpoundonactive

learning.Ibelievetheterm ・proactive・isbestexpressedbyIto（2017,p.1）tomean・tak-

ingactionthroughchanges・.Itisnotjustenoughtobeactive;oneshouldhaveafocus

towardagoal.・Interactive・appearstoinvolveactivitywithtwoormorepersons,butIprefer

・dialogic・over・interactive・,asadvocatedbytheMongakugroupofeducatorsattheKindai

UniversityAttachedHighSchool（近畿大学附属高等学校）.Theyarguethat・interactive・does

notreadilytranslateintoactivitythatinvolvesdialogue（反転授業研究会,2017）.Dialogic

activitywouldseemtoalignwellwiththesocioculturalapproachofhavinglearnersdevelop
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understandingwithmentorsthroughthezoneofproximaldevelopment（ZPD）,whichcanbe

defined・aslearnersutilisingtheminimum amountofassistancerequiredtoperform ata

levelhigherthanwhichtheycouldperformwithoutassistance・（CarrandWicking,2019）.

Ihavecomeacrosstwodifferingexplanationsofactivelearning.TheAmericanview

regardsactivelearningasbasically・anythingthatinvolvesstudentsindoingthingsand

thinkingaboutthethingstheyaredoing・（BonwellandEison,1991,p.19）.Bonwelland

Eisonarguetherearefivecharacteristicsthatstudentsarecarryingoutinactivelearning:

（a）doingmorethanlistening;（b）developingtheirskillsbythemselves;（c）carryingout

higherorderthinking（analysis,synthesis,evaluation）;（d）engaginginreading,discussing,

writingactivities;and（e）exploringtheirownattitudesandvalues（p.19）.Thefinalcharac-

teristiciswhatIhavebeenfocusinginoneuniversityclassIhavetaughtthisyear,inhopes

thatthefirstfourfeatureswouldunfoldfromtheirexplorationoftheirvalues.

TheEuropeanUniversityAssociation（2018）haspublishedanadvocacypaperonactive

learninginEuropeanuniversities.Activelearningisexplainedas:

・...（consisting）ofabroadrangeofpedagogicalprocessesthatemphasisestheimpor-

tanceofstudentownershipandactivation.Itharnessesthebenefitsofcuriosity-driven

methods,research-based/problem-basedlearninganddiverseassessmentpractices,thus

stimulatingthelearner・scriticalthinkingskills.Itisdefinedbyastudent-centredap-

proachtolearningandteaching,inwhichteachersareseenasfacilitatorsoflearning.・

（EUA,2018,p.3）

AlthoughcriticalthinkingisreferredinboththeAmericanandEuropeanexplanations,

theEUAplacesstresson・studentownership・,whichisabsentinthefivecharacteristics

describedbyBonwellandEison（1991）.Indeed,theEUAexplanationclearlyputslearnersin

thedriver・sseatindetermininglearningoutcomes,whileBonwellandEisonactuallydonot

addresslearnersasco-participantsinactivelearningastheirperspectiveisallteacher-

directed.

TheEUApaperstatesthatactivelearningis・alsoiterative,dialogicalandmostlycol-

laborative;itisaboutthedoingofunderstandingand,hence,abouttheapplicationofknowl-

edgeinnewandauthenticsituations・（p.3）.・Dialogical・certainlyresoundswiththeMon-

gaku・sinterpretationofMEXT・sterm対話的 as・dialogic・;・dialogicalandmostlycollabora-

tive・echothesocioculturalapproachoflearning.

WhatItakeheartfromtheEUApaperisitsframingtheroleofinstructorsandstudents

asrequiringaculturalrevolution,asstated:

・Activelearningcaststheteacherintheroleoffacilitatorandcoachandinvitesthe

studenttotakeresponsibilityforlearning.Hence,theyneedtoenterintoanewcontract

andrelationshipandnegotiatenewwaysofworkingandlearning.Thereneedstobea

culturalshifttoaccommodateanactivelearningstanceandthisshiftispossibleonlyin

thecontextofnurturingandsupportinglearningcommunitiesforstaffaswellasstu-
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dents.・（p.3）

Iconcurwiththisre-definingofactivelearning.Itisnotjustenablingstudentstoen-

gageinnewformsoflearning.Italsorequirestheinstructortochangeone・sperspectiveof

beingthefountofknowledgeandtheonetodeterminelearningoutcomes,tobeinga

・facilitator・,whichisechoedbytheEUAthroughoutitspaper.Iwouldarguethatthisshift

ofperspectivefromtwodisparateculturesofteachersandlearnersneedstobeinitiatedby

theinstructorandshowntostudentsbyexampleandactions.Ifsuccessful,studentswill

realizethatactivelearningisnotlimitedtoaclassactivity,alesson,oracourseinitself,but

overlappingwithimmediatelifeconcernsandbeyondtheclassroom.Itisthroughproactive

anddialogicinteractionthatlearningbecomesitsdeepest.

Thisyear,Ihaveembarkedonimplementingactivelearninginaclasstodevelopaca-

demicskillsinEnglish.Iframedtheclasstofocusonlearners・valuesdevelopment（Ikeda,

inpress）.BonwellandEison（1991）identifythefifthfeatureofactivelearningoccurringin

classrooms,is・exploringtheirownattitudesandvalues・（p.19）.

Valuesarerootedinpersonalbeliefs,whichareoftenreflectedinstatementsthatshow

whatpeoplestronglybelievetheworldshouldbe.Lemke（2008）explicitlystatesthat

・valuesandambitions...areclearlygroundedinfearanddesire・（p.27）.Lemke（2008）

proposesthreepositionsonhowidentityshouldberecast（p.18）:

1. Relationalidentity:Thispositioningconsidersidentityasmultipleandactedout

through・diverserelationalidentitiesininteractionwithdiverseothersacrossthesignifi-

cantsocialdivisionswithinourcommunity・.Hereidentityisconsideredhybridinthe

sensethatwetrytomaintainourselveswhen・weparticipateinmultipleinstitutions,

eachofwhichhasitsownideasaboutwhoweshouldbe・（p.33）.

2. Scale-differentiatedidentity:Studiesonidentityneedtoincorporatethenotionof

・identity-in-practice・beingactedouton・shorttimescalesofsituatedsmall-group（s）・,to

those・appropriatetolargerinstitutionalscalesandlifespandevelopment・.

3. Body-centeredidentity:Thispositioninggivesmorecentralitytothehumanbody,

expressedwithitspains,fears,anddesires,whichaffectactionsandmotives.AsLemke

putsit,・（the）phenomenologicalexperienceofuniqueselfhoodoverflowssocialsemiotic

categories,bothstructuralandagentive,aswecreatefeelingaswellasmeaningfor

ourselvesandothersacrossthemultipletimescalesofourlives・.

TheseproposalsbyLemkeonareformulatedsenseofidentityupendthenotionofidentity

asinvariant,unified,impervioustophysicalfrailties.ItmakessensethenhowLemkeargues

thatidentityismorelike・aloosecollectionofdifferentelements:norms,values,discourses,

institutions,identities,roles,artefacts,settings,eachofwhichdoesnothavetobejoinedwith

alltheothersinaconsistentandstereotypicalpattern・（p.36）.Likeningthecommitmentof

identitytoasetnotionwhichwouldbemeaninglesstoaconsumerwhobuysonlywhatshe

wants,Lemkestatesemphaticallytheseelementsdonot・reinforceoneanother・.Itwouldbe
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moreprudenttoviewidentitiesas・packages・（p.36）.

ThisyearIhavetaughtthisvalues-basedapproachtotwo1-semesterAcademicEnglish

classwhichhasaveragedeightstudents,mostofthem1styears,withoneinher3rdyearand

anotherinher4thyear.Iregardthemixofdifferentyearsasanadvantagetoteachingthe

classesbecausetheseolderstudents・experienceshelpinformtheiryoungerclassmatesabout

thepresentsocio-economicenvironment.Studentsfirstreadalistofstatementsonvarious

topics（manners,education,technology,refugeesetc.）andindicatedtheirdegreeofagree-

mentordisagreementonan8-pointscale.Thentheypolledeachothertofindouttheir

respectivedegreesofagreement/disagreement,askingfortheirreasonsaswell.Theyre-

viewedandanalyzedtheirpollresponses,thenfoundstudentswhohadthesamedegreeof

agreement/disagreementononeormorevaluestatements,whichhappilyhaveresultedin

threegroups,twoofthemhavingoneolderstudenteach.

Notonlyisitilluminatingforstudentstoknowtheirownandothers・values,butaware-

nessofpersonalandsharedvaluesleadstoconcertedaction.Trainor（2008）statesthatif

peoplebecomeclearlyawareoftheirvalues,・theeasieritistoputthemintopractice.Values

providetheframeworkfordecision-making・.ThewayIchanneledstudents・awarenessof

theirvalueshasbeentohavethemcreatemanifestosfortheirrespectivegroups.Theword

・manifesto・isdefinedbyCambridgeDictionaryas・awrittenstatementofbeliefs,aims.and

policiesofanorganization・.Thesestudentgroupmanifestosarebasedontheirshared

values,whicharecomprisedoftheirowngroupname,logo,slogan,andplatformofshared

values.

Ihaveusedpublicforumsasawayandincentivetospurthesestudentsgroupmanifes-

tostopresentbeyondtheclassroom.Inoneoftheclasses,studentspresentedtheirmanifes-

tosinanopenlessonwhichseveralofmycolleaguesfrom theDepartmentofEnglish

LanguageandLiteratureattended,aswellasamemberofmyresearchgroupwhoisalso

teachingpart-timeatOtsuma.Thevisitingprofessorscommentedonthequalityofthinking

expressedbythestudentsaswellastherapportbetweenthemandme.Thiscourseended

withthestudentscreatingtheirownproposalsandpresentingrebuttalsagainstobjections,

inalessonopentovisitingstudentsfromOtsuma・saffiliatedhighschools.Forthesecond

semester,studentgroupsofthisAcademicEnglishclasspresentedtheirmanifestosata

researchandteachingconferenceinDecember2019organizedbymyresearchgroupcalled

CreatingCommunity:LearningTogether（CCLT5）whichfeaturedprofessorsandstudents

fromvariousuniversities.

StudentsansweredaquestionnaireIpreparedabouttheclass,particularlyaboutbarriers

theyinitiallyhadabouttheclass,towhatextentthesewerereducedoreliminated,andany

bridgesformed.Later,Iinterviewedthreeofthesevenstudentswhoansweredthequestion-

naire.

Ingeneral,thesethreestudentshavecomeawaywithpositivefeelingsaboutwhatthey

learnedbythemselves.Allthreestudentshavetakenthiscoursefortwosemesters,butonly

oneforcoursecredit;theothertwoauditedoftheirownfreewillandtime.Letmedescribe

eachstudent.
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Thefirstisastudentwhowasinherthirdyearofcollege.Thetwomainbarriersshe

expressedwasheranxietyofspeakinginEnglishandtheagegapbetweenherandtheother

1st-yearstudents.ButsheplayedapivotalroletogetthestudentsspeakonlyinEnglishthe

firstthirdoflessons.WhenIaskedherhowtheclasscouldbeimprovedinthesecondsemes-

ter,sheansweredshewantedmorefocusonpeace-relatedissues.IamnotsureIhavesatis-

fiedherwishesbutshecontinuedtoparticipateactivelyintheclass.

Anotherstudentwasinherfirstyear.Shewroteonthequestionnairethatshefearedif

shewoulddowellinmyclassbecauseshedidn・tknowanyoneintheclassandduetoher

lower-than-expectedsectionlevelwhichwastiedtoherscoreontheCASECplacementtest

atthebeginningoftheyear.Thisstudentexcelledinthisclass,havingmadeaveryclose

friendinthefirstsemesterandremainedbeingoneofthemostinfluentialmotivators.Her

groupmanifestopresentationshowedmanygraphswithprofessional-levelcitationsand

pollssheconductedonInstagramaskingaboutJapanesepeople・sawarenessoftherefugee

issueinthiscountry.Ilearnedthatbothofherparentsgraduatedfromthesameuniversity

intheU.S.,whichhasfueledherdesiretostudyabroad.ShewasacceptedtoDeakinUniver-

sityinAustraliaforalong-termstudyabroadnextyear.

Thethirdstudentwasalsoafreshman.Sheexpressedherworriesonthequestionnaire

ofherfearofpublicspeaking,particularly,askingandansweringquestionsinpresentations.

Althoughsheonlyregisteredforthefirstsemester,sheisauditingthesecondsemesterand

comeseveryweektoactivelyparticipateinthelessons.Shestilltellsmethatshehasnot

overcomehernervousnessofspeakingbutshepresentedhermanifestogrouppresentation

atmyresearchgroup・sDecemberconference.

IbelievethisAcademicEnglishclasshasservedasacatalystforthesethreestudentsto

bemotivated,discerntheirvalues-ladenidentitiesandbeempoweredtodevelopthemselves

asactivelearnersandparticipantsinsociety.Activelearningisself-driven,initiallydepend-

entonneedsandpurposes.Idonotbelieveitiseverintrinsicallymotivated.Onecanhave

needsandpurposes,butathresholdofdesireisrequiredtopassinorderforautonomytobe

generated.Onceapersonhasthedesiretobeautonomous,thenthatindividualwillinvest

instrategiesandidealstoequiponeself,aswellcultivatethedesiretobeperpetuallyself-

driven.

Bonwell,C.,& Eison,J.（1991）.Activelearning:Creatingexcitementintheclassroom（ASHEERIC

HigherEducationReportNo.1）.Washington,DC:GeorgeWashingtonUniversity.

Carr,N.,&Wicking,P.（2019）.Applyingsocioculturaltheorytothewritingclassroomininstruction

andassessment.LearningLearning26（2）,53�65.

EuropeanUniversityAssociation（2019,Jan）.Promotingactivelearninginuniversities:Thematicpeer

groupreport.

反転授業研究会（2017,Dec.17）.対話的な学び（その 1）：interactiveordialogic? 問学教育研究部.

Retrievedfrommon-gaku.com.

Ikeda,K.（2019）.Learningabouttheactiveelementinlearnerdevelopment［学習者ディベロップメ

ActiveLearningRevisitedandRevived

―39― （148）

References



ントにおけるアクティブ要因に関する学習］.LearningLearning:NewsletteroftheLearnerDevelop-

mentSIG,26（2）,43�46.

Ikeda,K.（inpress）.Encouragingstudentstoexpressmeaningfulopinionsbasedontheirvalues.

AccentsAsia.

Ito,H.（2017）.RethinkingactivelearninginthecontextofJapanesehighereducation.CogentEduca-

tion,4（1）.https://doi.org/10.1080/2331186X.2017.1298187

Lemke,J.L.（2008）.Identity,development,anddesire:Criticalquestions.InC.R.Caldas-Coulthard

&Iedema,R.（Eds.）,Identitytrouble:Criticaldiscourseandcontestedidentities（pp.17�42）.New

York:PalgraveMacmillan.

Manifesto（online）.CambridgeDictionary.

MEXT（2017,Oct.24）.主体的・対話的で深い学びの実現：（「アクティブ・ラーニング」の視点からの授

業改善）について（イメージ）［Realizationofproactive,interactive,deeplearning:（Regarding

classimprovementfrom theviewpointof・activelearning・）］.Retrievedfrom http://www.

mext.go.jp/component/a_menu/education/micro_detail/__icsFiles/afieldfile/2017/10/24/13977

27_001.pdf

Tahira,M.（2012）.BehindMEXT・snewcourseofstudyguidelines.TheLanguageTeacher,36（3）,3�8.

Trainor,N.（2008,Dec.30）.Expressingyourvalues.CovenantGroup.Retrievedfrom http://www.

covenantgroup.com/

―40―（147）


